This study aimed to examine the relationship between certain factors of online learning readiness and learners' end-of-course achievements. The study was conducted at a twoyear post-secondary Turkish military school within the scope of the course titled Computer Literacy, which was designed and implemented in a blended way. The data were collected from 155 post-secondary military students through an online questionnaire. Three sub-scales of Hung et al.'s Online Learning Readiness Scale were used to collect the data during the first two weeks of the course. Descriptive and inferential statistics, such as Pearson correlation coefficients and linear regression analyses were performed to analyze the data. The descriptive results of the study indicated that students' motivation for online learning was higher than both their computer/Internet self-efficacy and their orientations to self-directed learning. The inferential results revealed that the students' end-of-course grades had significantly positive relationships with their computer/Internet self-efficacy and self-directed learning orientations. Finally, the students' self-direction towards online learning appeared to be the strongest predictor of their achievements within the course; whereas computer/Internet self-efficacy and motivation for learning did not predict the learner achievement significantly.
INTRODUCTION
In this day and age, technology affects almost every aspect of our lives and continually change the way we learn, teach, and work on the information. With the help of the Internet technologies, e-learning or online learning that makes new instructional practices convenient for students, which was not possible in traditional classroom settings due to time and space constraints, has become a noteworthy method (Cigdem, 2015) . Online learning can be described as an action of delivering course materials such as lecture notes, videos, exams, and slides to the learners by devices using Internet technology, although "e-learning", and "distance education" have also been used. Demiray (2011) has emphasized the importance of online learning and online learning tools, for making better learning and teaching in higher education. Online learning has become more and more popular as online technologies and improved educational pedagogy have supplied educators with constantly enlarging opportunities to build high quality, efficient, rigorous, and valuable instructive access to constantly increasing numbers of students. There are many existing online learning tools such as Atutor, Blackboard, Claroline, CanvasLMS and MOODLE that offer many educational tools. Yukselturk (2009) found that online learning readiness was one of the strongest predictors of satisfaction for students in online courses. Online learning readiness plays a significant role to encourage learners to be involved in online learning activities. So readiness for online learning readiness can be perceived as a crucial factor to be taken into account in any development of online learning environments (Ilgaz & Gulbahar, 2015) .
MOODLE (Modular Object
Although research studies in online learning has risen significantly in the last years, much is still unknown regarding factors influencing learner achievement in these online learning environments utilizing LMSs. There are many unanswered questions. One of these questions is which the critical factors affect learner achievement in online mode of blended courses. In this sense, learners' online learning readiness along with online contents must be reviewed carefully in order to improve the quality of those attempts, and schools are to consider improving learners' readiness to use online learning systems more efficiently (Cigdem & Yildirim, 2014; ).
BACKGROUND OF THE STUDY
Online learning readiness can be described in three major features: choices for online learning as opposed to face-to-face learning instructions; competence and confidence in using the technological tools; and ability to learn seperately (Tang & Lim, 2013) . According to Guglielmino and Guglielmino (2003) , online learning readiness can be estimated by evaluating a user's competency in using technological tools ( Bearing in mind that the learners' pre-existing readiness for online learning might influence their cognitions and actions regarding the online mode of blended learning environments, it is essential to understand their online learning readiness. Therefore, in this research, learners' online learning readiness and its effects on blended learning outcomes were investigated. Within this framework, these three major components were discussed and examined in this study: self-directed learning, computer/Internet selfefficacy, and motivation for learning.
To start with the first one, Knowles (1975) defines self-directed learning as "a process in which individuals take the initiative, with or without the help of others, in diagnosing their learning needs, formulating goals, identifying human and material resources, choosing and implementing appropriate learning strategies, and evaluating learning outcomes" (p. 18). In this regard, self-directed learning has been characterized as an active and constructive process by which learners make plans and set objectives prior to learning, monitor their own progress during learning, and subsequently self-evaluate their achievement after learning (Pintrich, The last component, self-efficacy is defined as "people's judgments of their capabilities to organize and execute courses of action required to attain designated types of performances" (Bandura 1986, p. 391). In this context, users' beliefs about their abilities to use a technological tool to accomplish a specific task is known to be computer selfefficacy (Compeau & Higgins, 1995) , which operates at two distinct levels: general computing level and specific application level (Yi & Hwang, 2003) such as the Internet use. It is claimed that task-specific self-efficacy might be used as a reliable indicator predicting the task performance (Bandura 1986; Zimmerman 2000). That is why selfefficacy is critical to be identified before starting to implement a new technology. Learners with higher self-efficacy towards learning through online courses are usually considered to be more motivated, more persistent and better achievers in such courses (Ergul, Videos related to word processing software and spreadsheet were produced by the lecturer. Students were able to review the videos at anytime and anywhere within the college campus. The course lasted 15 weeks each of which included a 100-minute face-toface session. In each face-to-face session, the content of the week was presented to the students and the students were left to practice word processing and spreadsheet activities in computer laboratories. Students were allowed to read the content, download the resources such as lecture notes, videos, slides and journal papers, and follow the instructions to complete activities of the week at anytime they want. Screenshot example of the course website is displayed in Figure 1 .
Figure: 1 A Screenshot of Computer Literacy Website
Participants As one of the researchers works as an instructor who gives the Computer Literacy course in the research context, convenient sampling strategy was adopted and 155 postsecondary military students were included as the participants of the study. All of the participants were male staying in the college campus as it was a military school. 60% of them were studying at the department of Electronics and Communication Technologies and the rest (40%) at the department of Automotive Technologies. A great majority of the participants graduated from vocational high schools (n=126), and the others from general high schools (n=29). Finally, most of the participants did not have a prior experience on web-based education (n=120), while the remains had (n=35). As the study was carried out in a military school with male students, the applicability and generalizability of its findings are limited (see Table 1 for the demographic information of the participants). Although the original scale included five dimensions (computer/Internet self-efficacy, self-directed learning, motivation for learning, learner control, and online communication self-efficacy), the first three dimensions were used in the current study with the purpose of measuring military students' readiness for online learning. In order to ensure that the items constitute a reliable scale, reliability analysis was performed for each dimension and Cronbach's alpha levels ranged from .75 to .80 (see Table 2 for the alpha values). 
RESULTS
In relation to the first research question investigating whether the participants are ready for online learning, the findings obtained from descriptive analyses indicated that students' motivation for learning (M=4.15) is higher than both their computer selfefficacy (M=3.55) and their self-directed learning inclinations (M=3.82) (see Table 3 ). In order to see the correlations between the factors of online learning readiness and the participants' course grades, Pearson correlation coefficients were conducted. At this point, a p value of less than .008 (.05 / 6 = .008) was required for significance by using the Bonferroni approach to control Type I error across the 6 correlations. The correlational analyses revealed that the participants' course grades had significantly positive relationships with computer/Internet self-efficacy, r(153)=.21, p<.001, and selfdirected learning, r(153)=.32, p<.001. These findings could mean that as the participants' self-efficacy and self-directed learning orientations tend to increase, their achievements in a blended course would also increase (see Table 4 ). Table 5 ). The findings could mean that it is hard to explain learner achievement through computer/Internet self-efficacy and motivation for learning as they did not seem to be significant predictors of the Computer Literacy course grades of military students. However, students' inclinations towards self-directed learning happened to significantly contribute to students' course grades in the Computer Literacy course, as it appeared as the most important predictor in the current study. 
DISCUSSION AND CONCLUSION
On the basis of the descriptive results of the study, military students seemed to be highly motivated to learn thorough a blended design, as they rated the items pertaining to motivation for learning more positively than the other two dimensions. This finding was consistent with the related literature ( In addition to previous statements, LMS should be well performed and have friendlier use. Also, the network technology is highly important if we implement such systems. If LMS server has a breakdown, this will cause a problem to learner participation in online mode of blended class. This issue will diminish learner motivation on online learning participation. Hence, it will have a direct impact on learner' achievement. Therefore, for future research it should be discussed on usability of LMS and how to improve the implementation of current system in higher education. 
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